Report to WWU Board of Trustees

Inclusive Student Success: Strategies and Opportunities

Brilliance and talent come in many shapes, sizes, and colors. When our programs
are monochromatic, we are missing many of the best people. They deserve to be
included, and we need them as we take on society’s great challenges.

Programs that foster inclusive student success consistently develop several student characteristics.™*3
e Sense of belonging and feelings of membership
e |dentity as a scholar, with recognition by self and others
o Self-efficacy: confidence and competence in skills and abilities
e Role model development and mentoring
e Sustained engagement throughout educational period, esp. through close cohort experience
e Sense of purpose, responsibility, and service to society

Field programs are particularly effective in developing these characteristics and student success, when
implemented with an inclusive framework.?”%113 Students with underrepresented identities can
benefit greatly from inclusive field experiences, leading toward equity in academic outcomes.>** Field
programs help students overcome obstacles to continuing in degree programs or graduating by building
connections to peers, profession, and community.?* Most field programs involve upper-division
students, but lower-division field courses also are effective while providing access to more students at
lower cost.> Participation in pre-enroliment wilderness trips consistently increases student retention
and graduation rates across student identities.>**> WWU student retention and graduation data show
similar benefits to participants in Wilderness Outdoor Orientation Trips (WOOT).*” These programs
leverage Western’s outstanding geographic location and help students develop a sense of place.
Extended field programs can achieve transformative outcomes usually restricted to members of
challenging expeditions, elite athletic teams, military units, and other groups who work closely to
achieve difficult goals.'® Students in these programs develop sense of purpose and belonging as they
achieve more than they imagined possible. The programs can function as a beacon to which graduates
orient future endeavors. In this way, field programs help the university achieve our highest aspirations.

Field course efficacy in raising inclusive student success results from several factors that can be applied
more broadly to increase inclusivity and student success in other programs.? 11131923

e Cohort experience, esp. groups that include multiple students of underrepresented identities

e Shared intensive experience

e Shared challenge and commitment

e Sense of community, accountability, and mutual support

e Financial support to overcome economic barriers

o Development of role models through strong peer and mentor relationships

Several kinds of barriers and obstacles at WWU limit student participation in field courses and other
programs that enhance student success.'®!* Many of these barriers disproportionally impact students of
underrepresented identities.

e Funding: operating expenses for field programs are borne entirely by student participants

e Expenses: field gear can be expensive and may not be owned by underrepresented students

e Information: students may not know about programs, prerequisites, or financial resources
Prior experience: students may lack or think they lack experience necessary to participate
Identity: perception of not fitting in, and few peers or faculty with shared identity
Faculty obstacles: high investment required, lack of recognition, lack of support
e Administrative obstruction and red tape
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How can we engage more WWU students in excellence? The following strategy is effective. (1) Welcome
students with an immersive (field) experience, (2) surround them with supportive peers and mentors,
(3) sustain engagement with continuing programs, (4) culminate with a transformative experience, and
(5) fund these programs to provide access to any student regardless of financial status. Listed below are
components to implement this strategy. Some exist already and could be expanded, and others would
be new initiatives. Some are particular to field programs, and others can be implemented more broadly.

Programs for entering students

Cluster recruiting and cluster/cohort support for underrepresented student identities

Field courses offered at 100 and 200 levels, with requisite staffing and logistical support?
Wilderness WOOT: 7-day backpacking or sea kayaking courses, prior to fall courses

Explorers WOOT: local car camping with daily field trips relevant to academic interest and place
Basecamp WOOT: students stay in WWU residences and participate in local activities

Funding for WOOT staff and operating expenses, to reduce financial barriers to students
Leadership courses, to train students to become future WOOT leaders

Linkages between WOOT programs and First-year Interest Groups (FIGs) courses

Field trips, other activities after WOOT: to maintain cohort connection among WOOT students
Living-learning communities, based in WWU residences

Programs for all students

Outdoor classroom(s), to facilitate sense of place and help Indigenize the curriculum?*

Student attendance at Salish Sea Ecosystem Conference to connect with professional leaders,
scientists, employers, Indigenous knowledge holders (need funding for registration and travel)
Programs developed to serve student interests and needs, via partnerships between colleges,
departments, Outdoor Center, and WWU offices and organizations: Student Outreach Services,
Ethnic Student Center, Multicultural Center, Tribal Relations Office, Native American Student
Union, Disability Access Center, Veterans Services, Womxn’s Identity Resource Center, LGBTQ+
Western, Queer Resource Center, and constituent student organizations

Academic field programs: recognize and provide incentives for faculty efforts and success’

Fund field course operating expenses to reduce student cost, increase access and inclusivity
Establish outdoor gear repository available at low or no cost to students; partner with gear
vendors and manufacturers interested in reaching underrepresented demographics

Cluster scholarships for BIPOC students, to overcome feelings of isolation and increase retention
Training in cultural sensitivity, diversity, and inclusion in field settings

Outdoor skills and safety training; no prior experience needed. Address comfort, belonging,
technical skills, social skills, racism and intolerance,?>?® and access for different abilities?’-?°
Remove bureaucratic barriers (e.g., “red tape” from Procurement and Contract Administration)
Support student roles in programs on climate change and food security with Tribes, First Nations

Programs for upper division students

Participate in Undergraduate Field Experiences Research Network (UFERN).!

Support established programs: ENVS Spring Block, GEOL Field Camp, ESCI Field Camp,

RECR cohort experience, ANTH Archaeological Summer Field Program

Develop Mountains to Ocean interdisciplinary program

Establish a Mountain field station (partner with SPMC for course, research support?)

-- field station administrative support (administrator/course director — manage course logistics)
-- seed funding: program director(s) or leadership team: develop strategic plan, grant proposals
-- seed funding for course-based research experiences
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